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Introduction 

We commend ACARA for the draft Australian Curriculum: The Arts Foundation to 
Year 10 (July 2012), as it highlights the significant contribution arts-based learning 
offers to the curriculum and the positive influence the Arts can have on the 
development of students.  In particular we applaud ACARA’s inclusion of dance in 
this draft Arts paper, given dance lends itself to the bodily integration of whole-
person learning, with the intention that it is applicable to and accessible by all 
students including those with disability. 

As experienced dance educators and dance-movement therapists with children and 
adults with disability, we wish to submit feedback to the Curriculum authors on the 
following sub-sections of the draft Australian Curriculum: The Arts Foundation to 
Year 10 (July 2012), namely: Students with Disability (p. 12) as relevant to 
Assessment (p.22). 

We recognize that the Arts Curriculum (draft) authors acknowledge inclusive 
practice.  By this acknowledgment, we suggest that the authors need to consider the 
implications for the many teachers working with students with disability who have no 
specific qualification or training a) with this population and b) in teaching and 
assessing dance.  

When the document states: 

“Students with disability can engage with the curriculum provided the 
necessary adjustments are made to the complexity of the curriculum content 
and to the means through which students learn and demonstrate their 
knowledge, understanding and skills (p 12)”, 

we register concern for the many teachers who potentially will be placed at a 
disadvantage when delivering teaching and learning in this curriculum, due to their 
lack of appropriate pre-service training in teaching dance and in particular to special 
needs students. The subsequent assessment of what has been learned through 
dance becomes even more problematic for teachers. 
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Even though dance programs have traditionally been a part of mainstream and 
special needs early years and primary school education, the assessment processes 
for these programs historically lacked practical methodology by which observations 
of the student engaged in the ‘doing‘ of the dance could be recorded and quantified.  

The draft Arts curriculum authors will acknowledge that this absence of systematic 
assessment practice is unacceptable by today’s educational accountability 
standards.  This is the case for mainstream and special needs school educators 
alike, as they respond to new learning theories and demands for greater 
accountability in the classroom, with the concomitant need for methodical, 
systematic gathering of data-rich evidence of learning.  In dance education, teachers 
are required more than ever to move beyond reporting on ‘student enjoyment’ to 
demonstrate and communicate to students, parents and other stakeholders, 
evidence of actual skill and knowledge acquisition.  

With the Australian curriculum’s intentional inclusion of students with additional 
needs, including those with a disability, the demands for rigorous assessment also 
has impact on special education teachers.  In the case of teaching and assessing of 
dance in special education programs, this predicament of a lack of training in dance-
specific knowledge which faces mainstream teachers provides even more 
challenging demands for special needs teachers.  The situation is exacerbated, in 
Victoria at least, by the Department curriculum advice for dance, particular to 
students with special needs, which does not fully determine assessment process or 
content. 

 

Measuring the benefits of dance programs in school education 

All teachers increasingly face requirements for evidence-based assessment for 
students.  Specialists from the arts disciplines, especially dance, have additional 
challenges regarding assessment because they often see many students for short 
periods of time each week, and are expected to make thorough and meaningful 
assessment of those students after that brief contact.  A third challenge for dance 
specialists is that, whilst the curriculum provides specific learning content applicable to 
student learning, there are few appropriate, comprehensive assessment frameworks that 
specifically reflect the learning inherent in dance.   Consequently, dance teachers and 
specialists, as well as dance-movement therapists often need to develop their own 
assessment strategies. 

Kim Dunphy and Sue Mullane have developed a Framework for Dance-movement 
Assessment (2012) to address the need for the provision of an appropriate tool by 
which to understand the impact of dance programs on students and measure 
outcomes of dance programs on student learning and well-being, particularly with 
respect to special needs students.  The Framework offers a comprehensive 
appraisal of potential learning in movement and dance.  Its learning foci and 
indicators of measurement, language descriptors and rating scales were developed 
for clarity and relevance to a school-based dance program and for potential use by 
non-dance professionals such as classroom teachers and assistants.  The adapted 
tool is also intended to be more easily understood by school leadership and parents.  
The Framework criteria can be used to narrow the learning focus as required, and 
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support the dance teacher or specialist in determining a learning focus deemed most 
relevant to a particular student or student group, to concentrate on gathering data 
relevant to only this.  As the Framework is not necessarily associated with a 
particular time in the school year for assessment and reporting on student behaviour, 
it can be used throughout the dance program to inform both teachers and students 
about their learning, and to provide quantifiable and qualifiable information about 
learning for formal reporting times. 

The authors’ own practice applying the framework coupled with informal feedback 
from other practitioners (from within Australia and internationally) indicate that it is 
both unique and potentially useful for substantiating learning in dance.  Ather 
potential use is its application to the learning advocated in the draft Arts (dance) 
curriculum, particularly with students in the Foundation to Year 6 (mainstream and 
special needs), and Years 7-10 and Senior Secondary students (special needs).     

Dunphy and Mullane are currently in discussion with local (Victorian) software 
developers to develop the Framework into electronic form as an app for use with 
iPads.  This development is timely, given that a review of the use of information and 
communications technologies (ICT) in education indicates that ICT-based 
assessment practice has been growing in the last decade.  The availability of the 
Framework in the form of an app will make it particularly suitable for specialist dance 
teachers who need reporting strategies that are effective and time efficient with use 
for large cohorts of students, and that provide information that is comprehensible and 
meaningful to all school staff, especially non-dance specialist staff.  We anticipate 
the app will be available for use at the commencement of the 2013 school year.   
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